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This is the fourth unit in a series that introduces 
population concepts into the eighth grade American history 
curriculum. (See SO 013 782 for an overview of the guide.) In Episode 
IV, the history topic is union under the Constitution/ Objectives are 
to (1) help the student to examine the need for collecting 
information on the population during the developing period of a 
nation; (2) identify the conditions and issues that were the basis 
for the drafting of Article X, Section 2, of the Constitution; (3) 
scruntiniie the processes of implementing a census in a country; and 
(4) contrast the Census of 1790 with the Census of 1970 in the United 
States. In addition to reading arid discussing, activities include 
involving students in administering a census to each other, 
pretending they are a colonist in 17S5 and filling out a census form, 
role playing the debate concerning the type of government the 
Constitutional Convention would establish, and role playing 
legislators in Congress in 1970 with the task of writing a law to 
implement Article I, Section 2 of the Constitution. (HE) 
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The eight multi-media units of which Taking a Population Census 
is a part are designed to help the teacher introduce population con- 
cepts into the school curriculum. To assist the teadher in this task 
an "infusion 11 approach is used, (i.e., the units are introdioed into 
the curriculum in conjunction with a related regular topic in the school- 
adopted program) . Hie school-adopted program, in this instance, is 
American History, and an attenpt is made to correlate history topics with 
population topics. The chart on the following paqe shows the axact 
correlations for all eidht units. Although points of entry are sug- 
gested, it is expected that the teacher will make his own judgement as 
to when is the most propitious time to introduce each unit or popu- • 
lation episode. ' Certainly, depending on how the teacher organizes 
his course, he may change the sequence of topics, or decide to concen- 
trate and spend time on only a few episodes. Thus, he may decide to ' 
spend more than a week on the chosen topic and engage the class in 
extended activities. 

There are to*o basic assumptions that underlie this series: (1) Since 
ever/one is a population actor, (i.e., decisions are made everyday on 
such issues as where to buy a new heme, how laige a fanily to have, where ' 
to go on a vacation or how to vote on* a local, zoning ordinance) , we all 
need to understand population phenomena, and, (2) Since we consider popu- 
lation education to be a rational rather than an ©notional process, we 

stress that population concepts are best taught in an inquiry framework 

# 

where the causes and consequences of population changes are understood 



and where alternatives axe offered and the reasons or droivids for 
holding them arc carefully presented and examined. Therefore, wo 
have consistently rejected the use of propaganda or indoctrination 
in teachino and learning population matters. 

More specifically, the Program aims at having students particijMte 
in the process of inquiry into the nature of human populations and 
the natural and human consequences of demographic change. Our main 
goal is to help the teacher and the students make rational decisions 
about population matters as members of their family and local com- 
munity, as well as national and world aamunities, utilizing appro- 
priate information sources and inquiry skills. 
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HE2XXJHCE MA3ERIAL DEVELOPMENT 
POPUIATION DYNAMICS IN EI0HT GRACE AJCRICAN HISTORY 



I. 



II. 



III. 



IV. 



HISTORY TOPICS 



POPULATION TOPICS 



European Bqplorati.cn of , Early Stages of the Ueraoaraphic 
the New Vforld Transition; Conpcnants of Popu- 

lation Chang* 



European Colonization 
of the New World 



The Late Colonial 
Period 



Union Under the 
Constitution 



Population distribution and Set- 
tlsmsnt patterns; population 
characteristics of settlers. 

Comparisons of factors affecting 
population size between the En- 
glish and the colonists; effects 
of high birth rates on population 
growth in the oolonies. 

Taking a population census under 
Article I; comparisons made " 
between the census of 1190 and. 

mo. „ 



VI. 



Westward Movement, 
Civil War and 
Reconstruction 

Tab Rise o* the Cities 
and Industrialisation 



VII. America Beodrau a 
World Power 

VIII. United States and 
World Affairs 



Ths changing Regional Balance of 
the Population; blade migration 
from the soudi; westward migration 

RiraVurban differentials in the 
population; inejstrialisstion and. 
the urbanisation of America. 

Intnigration as a Component of 
Population Change 

The United States in the third 
stage of the demographic transi- 
tion; the infusion of technology 
into developing countries and its 
effect on population growth. 



ORGANIZATION OF IHE UNIT 



Eaai unit is divided into t*o sections — a teacher manual (TM) 
and a student manual (SM) . Ihe teacher manual includes the following: 
evaluation ; This is an evaluation form which the teacher can use to 
measure the student's progretes in learning about popu- 
lation matters and -issues. The sane instrument nay be 
used before and following instruction as pretests and 
posttests. It is expected that the results of the tests 
will be used by the teacher to iitprove instruction. 
(See separate test booklet} . 
Goal: This is a statement of what the unit seeks to accomplish 
in a broad sense. 

Objectives; These are specific statements expressed in behavioral 
terns as to what the unit and its oanponent parts seek 
to achieve. The objectives, stated in terms of student 
behaviors, include both population content and inquiry 
process statements. 

Hypothe— ut These are potential statements of relationships wliich seek 

to explain po p ulation phenomena (e.g., relationships arcaig 

population oenpenents — mortality, fertility, migration — 

# 

or relationships between changes in population end changes 
in the socio-political world) . Wiile these hypotheses nay 
serve as a broad framework for the pattern of questions 
and the classroom discussion they are not intended to be 
used in their present form. As part of the program they 
are intended primarily for teacher use. Students should 



Background 
Information: 



Mate rials 
and 



meant 



: Needed: 



Procedures: 



be encouraged to oeiciee. their ov/n judgement about the 
material ahd should generate their own hypotheses or 
generalizations, using their own words and expressions. 
Crte important thing to remember here is that forming a 
hypothesis is the beginning, not the end, of inquiring 
into population matters. 

Here the unit provides additional information to the 
teacher; (i.e., beyond what is available in the student 
manual) . Bus section would be very important if the 
topic is complicated or quite new to the teacher and 
the class. 

Student materials are organized around springboards. A 
springboard is a motivating end thou^it-prowking material 
which is used to open up discussion on a topic. Spring- 
boards can be produced in several forms including documents, 
poems, newspaper articles, artifacts, flusic, or audio- 
visuals. All the materials furnished in the student 
packet are normally listed here, as well aa othet resources 
and equipment required for a class session. 
This section provides instructions as to how the materials 
can be used. This section also includes a list of "What 
Will You Find Oit?" an* "What Do You Think?" question* 
that should be used in class. As was the case with the 
hypotheses, howtttor, these questions should not be thought: 
of as absolutes. Questions should be modified or new 
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questions should be added, if necessary, but t 
changes should be kept to a miriinum. 

The student manual includes all the springboards which arc pre 
paredt for classroom use. These materials are the colored pages in 
tJiis manual, and in most cases should be made available in multiple 
copies. Each student is expected to have one coirplete set. In ether 
cases, especially when audio-visuals are used, there is only one set 

for the entiie class. 

Each student springboard is marked according to the unit it belongs 
to. For example, 94-IV-l means that the springboard is part of Unit IV 
and that is desianed for Day 1. Each unit is divided into five-day 
scents, normally one class period a day. This does not mean that the 
teacher may not use the materials for extended periods of time. Rather 
than thinking of a fixed five-day iramework, the teacher should think of 
a flexible use of materials which is in line with the overall instruc- 
tianal objectives. 

For the teacher who wants to get additional information and sug- 
gestions on teaching population concepts through inquiry the following 
references might be useful: 

Maasialas, Byron G., and Jack Zevin, Creative En counters in the- 
Classroom; leaching and Learning through Discovery, New York: John 
Wiley & Sons, 1967. Provides examples on inquiry teaching and learning 
and an exercise on classroom use of population charts. 

Massialas, Byron G., ttmcy P. SpraguB, and Joseph 8. Hurst, *££&L 
X*so«8 through Inquiry-. Poping in an Age of Crises , fhglawoodl CUffe t 



r 



r t 
f 

New Jersey: Prentice-Hall, Inc., 1975. Practical examples for teacter^N. 
irj dealing reflectively with social conoerns in the classroom. 

• Nam, Charles B., ed. , Populati<yi and Society , Boston: Houghton 
. flifflin, 1968. An antholocty ctealinc with substantive population topics. 
Options: A Study Guide to Population dnd the American Future, 
Washington, D. C. : Populatioh Faferenae Buxeau(Jl973. Suggestions for 
teadiers for introducino peculation ideas in the classroom. Related to 
the Cbnxnission Report and film an "Population Growth and th? American 
Future." 

Social Educatio n, special issue on "Population Education," 
Vol. 36, Mo. 4 (April, 1972). 

The study of population is not only important but it can be fun. 
We trust that you will try to teach and learn population concepts in 
tnis spirit and that our students will join us. 
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GOAL: 

To examine the need for aollectincr infonnation on the population during 
the developing period of a nation. 



OBJECTIVES; 

1. The student will examine the activities of a country during a 
period of development for which population data are necessary. 

2. The student will determine the extent to which censuses and v 
other statistics are used during the period. *• 

3. The str-'tent will exainine the purposes for collecting population 
data. 

4 . 'Ihe student will estimate the .quality of the data which were 
gathered. 

5. The student will beocme familiar with census materials and 
procedures for takinq a aensus. 

6. The studeiflwill internalize the need for objective -use of 
population data in making decisions concerning the population. 



HYPOTHESES: 

1. If a government i£ to discharc* its lasponsibilitie^ properly, 
then statistical information about the population of the country 
is required. 

2. When data collection systems a!re first introduced in a odun^ryr 
the inhabitants ate likely to b& suspicious of them and may 
not cooperate fully with the authorities. 

3. Onae the public understands the usefulness of the data col- 
lection systems, they will sipport the systems and provide 
the necessary information for accurate collection of infor- 
mation. 

4. If a country can only put limited resources and expertise into 
a data dollecticn system, the resulting information is likely, 
to be of limited quality. 
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This lesson introduces the idea of the need for counting people 
as a basis for determining the various duties and responsibilities of 
government and of society generally. The report of population aounts 
dicing the colonial period serves both as an indication of who \gere 
the main beneficiaries of enumeration and as a means of pointing out 
the inadequacy and unreliability of the infonriation which was gathered. 
Hie intferviewing exercise is designed to give students a feeling for 
the process of obtaining population information, as it may have been 
gathered in the colonies. 



MATERIALS NEEEED ; t , 

...Class odpies of Springboard #1 (Counting People in Colonial 
America) . ; ^ f . * * 

..Class copies of ^rintfx>ard #2 (Census of New Victoria Ttownship) . 
■ . .Cassette recorder, and tape IV-1 of ^rinqboard #1 (Ctouij€ing 
People in Ooionial America) . 1 , 



PROCEDURES; . ' ' 

*** " 

IXiring the colonial days 'sane types of indentation 'about 1 the popu- 
lation were collected for the purposes of planning "and carrying out 
th activities of government and aamerce. This.i&sori will familiarize 
the students with how information about the population* was collected; 
what the qovernnjent did with it; and how accurate' information was. 



itinq 



I. Distribute |to each student springboard ^/-"Counting People in 
Colonial America". Cassette tape IY-1 is,^. recording of this reading 
for, use with classes in which students read below grade level. Allow 
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the students approximately ten minutes to read the soringboard. The 
following questions may serve as a guideline for the discussion. 



WHAT DO YOU THINK? 

1. Haw do you think the Mercantilists decided how many supplies 
to bring to the colonies before the first census was taken? 

2. List five ways the King tried to count the colonists. What 
problems did they have with each technique? Which worked 
best? 

3. Do you think it was an easy job to aount the people in the 
colonies? Explain. 

4. Other than looking *t the census taken in the colonies/ h 
else can we find out how many oolonists there were? 

5 . Why did the Kin^ really want to count the people? 

6. Hew did the colonists feel about a census? How do people today 
feel about a census? Are those feelings different? Why or 
why not? Hew do you feel about the census? Explain . 



II. Distribute the prototype census foms, springboard #2 to the 
class. Have the students pair off to adninister the census to each 
other. Be sure to emphasize to the class the need to carry out this 
activity as though they were residents of the colonies at the time. 
When the students; have oaipleted the census, they should work 

i 

individially on the questions en the second page of the springboard, 
following this activity the class should tabulate their census data 
by age and sex. A chart similar to the cne presented below could be 
placed on the board for tabulation* 



\ 



1? 



TM-IV-1 
Pagejtwr 



Age 


Male 


Female 


0-9 






10-19 






20-29 






30-39 






40-49 






50-59 






60-84 






, 85-older 







A second tabulation, should be taken for the size of the faxtily and an 
average determined for the cl»".s. These two sets of data provide a 
population profile for the class* Have the students discuss this pro- 
file in terms of what it tells us about the colonists and the colonies. 
The students should discuss their responses to springboard #2. Fol- 
lowing this, the fo^icwing questions oould serve as a guide for class 
discussion. 



V«AT DO YOU THINK? 

1. Bssed on your experiences, what do you think are some of the 
problems census-takers have in asking questions and putting 
the answers down on paper? 

2. How do you think the information for eadi individual and house- 
hold got suntnarized at the time to prodboe totals for cities 
and the colonies? 

3 . Would you have wanted to be a marshal? Why or why not? 
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OCmTING PH3PI£ IN faQDQNIAL AMERICA. 



Imagine that a groqp of fifty people on an ocean voyage wrecked 
on a beautiful island, and decided to stay there. After a few weeks 
they managed to send a message home to their friends to ask than to 
send supplies so they could live on th% island permanently, ttiat 
would their friends need to know about these people in order to send 
them the appropriate amount of food, clothing, agricultural and 
medical supplies? 

— Vfien the colonists began to settle in America, the Indians helped 
them find ways to grow food and build shelters. Most of their needs 
however, were met by men who were later known as Mercantilists . 
These men were merchants who sailed ships back and forth across the 
ocean from England to America, bringing food, clothing and tools. Hie 
colonists gave the merchants furs and other goods in exchange.' If the 
merchants brought more food than the colonists needed, it would spoil 
and the merchants would lose money. Knowing how many people were living 
in America could solve many of their problems. 

Mercantilists were not the only ones who wanted to have a count of 
the people. The King of England wanted to tax the colonists. Since 
taxation was based on population, the King needed to know the number of 
people living in America. The King appointed a group of men, called 
the Privy Council, to aarry out the job of counting the population in 
the* colonies. 

The colonists were unable and often unwilling to provide a popula- 
tion count to the King. Seme of the church-goers were aware of a story 
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Springboard #1 
Page Two 

in the Old Testament of the Bible. This story told of how disease 
had struck the Israelites after King David had tried to 'take a count 
of the number of people in Israel. The colonists did not want the 
same thing to happen to them. 

In 1763 Governor Bernard of Massachusetts attempted to take a 
census. Ite tried to count the people three different ways: (1] His 
first estimate was '. ased an the number of males over sixteen who were 
eligible to vote. Then h^ added an estimate of those males who were 
'too poor to pay the poll tax, and finally did the same for females in 
each category; (2) Another of his estimates was made by multiplying' 
the number of men in the army by four; (3) His third estimate was based 
on the number of houses. The people who counted the population for 
Governor Bernard thought an average of five people lived in each house; 
others thought the number should be five and cne-half . If five people 
lived in each house, the population would be 160,000; if there wer# 
five and one-half people per house, then the population weald be 176,000. 
Bernard gave all of the figures to" the Board of Trade and let them decide 
which to use. He himself felt that none of these totals were correct, 
but that the total was closer to 200,000. 

Before long the Board of Trade made many demands for additional 
kinds of information. By '-his time, the population was spreading west. 
The colonists realized that tie collection of population data permitted 
the King to tax them more. They did not want to be taxed. 

Sane times the local officials who were supposed to take the census 
did not understand hew to carry out their jobs. The governors found that 
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Springboard #1 
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an aMo ell ent source of zecsortHoeeping was to be found in the churches. 
Viiile colonial church groups differed en many issues everyone agreed 
that keeping church records was important. These records dealt with 
births, deaths and other vital events concerning church ranters. 

As towns grew, it became harder for people to know* what was 
happening to their nei^ibors. With the beginning of newspapers 
around 1700, editors discovered that the townspeople had an interest 
in population information. This seamed to be a way they could keep 
up with events in the lives of their neighbors. These editors began 
publishing local church and town records. These records also supplied 
infonoation for the first health reports. They reported the number of 
people that had died and the* diseases that caused their death. 

Later in the 1700' s, these lists of information became the London 
Bills of Mortality. These Bills were used as the main source of infor- ' 
nation in England by the government. Do you think they offered abatis- 
factory solution to thoLoanauar-taking in the colonies? 

Adapted from: James H. Cassedy, 

Sjgregngs of the Statistical 
Mind. Cambridge, Massachusetts: 
Harvard University Press, 1969. 
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fretand that you are a colonist in 1755. The local officials are coning 
to your haw to find out how many people live there. Fill out the census 
form below. - Then answer the questions on the next page about your census 
form. 



CENSUS OF NEW VICTORIA TOWNSHIP - 1755 



Male or 

Name Female Age 



a. 

b. 



c. 
d. 



f. 

g- 

h. 

i. 

j. ' 

(If there are more people in your family, 
add additional lines) . 



TOTAL NUMBER IN FAMILY: 
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Answer the first five questions about your census form. Then answer 
questions 6 and 7 based on what you know about the early colonists. 

y 

1. How large is your family? 



2. How many adults live in your heme? 

3. How many children live in your home? 

4. How many males are in your family? 



5. How many females are in your family? 

6. Why would a colonist want this number of children in his family? 
(Use your answer to question #3, above) . 



7. Would a colonist prefer to have sons or daughters? Explain your 
answer. 
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QCftL; 

Tb identify the conditions and issues that were the basis for the 
drafting of Article I, Section 2, of the Constitution. 



OBJECTIVES; 

1. The student will examine the conditions under which the U. S. 
Constitution was drafted. 

2. The student will examine and enact through a role playing 
activity the diverse opinions of the colonial leaders on 
the methods for determining the form of the new government 
(small states versus large states) • 

3. The student will take a position on the basic assvitpticns J 
of Article I, Section 2, of the Constitution, and will 

his position with the de6ision actually made by the Consti- 
tutional Convention (representation vs. taxation) . 

4. The student will determine why one segment of the population 
was treated differently than another segrent in Article I, 
Section 2, and will look into the legal status of the Article 
today. 



HYPOTHESES ; 

1. When a country has been under the rule of an autocracy and the 
people seek to be independent of the autocracy, the move toward 
representative government will be relatively strong. 

2 . Even after representative government has been decided upon as 
a national goal, there will be differences of opinion in the 
country regarding the basis for electing representatives. 

3. If a society elects tc< have a representative government/ the 
form of representation it will select will depend on the 
prevailing notions of how people in the society are valued. 



BflOTOPUND INFORMATION:* 

The Constitutional provisions which led to the first census of the 
United States were drawn up by representatives to the Constitutional 



*The Background* Information is adapted from William Rossiter, A Oerftury 
of Population Growth, (Washington* (tovemment Printino Offioe, 1907) . 
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Convention^ It was the practical problem of balancing power — rather 

than a scientific interest in obtaining statistics on the people — 

that gave birth to the census. In forming the new governrtent, the 

big states, like wealthy and populous Virginia, wanted representation 

proportionate to their power, but the little ones, like djny Delaware, 

were reluctant to lose the equal voting status they enjoyed under the 

Articles of Confederation. 

In the end the delegates agreed on the Great Compromise, proposinq 

a Cbngress with two branches: the Senate, where all states would be 

represented equally, and the House of Representatives, where those with 

the most people would have the greatest vote. To decide the nurber of 

representatives for each state, a count would be made of the people. 

Article I, section 2, of the new Constitution provided: 

Representatives and direct Taxes shall be apportioned among 
the several States which may be included within this Union 
according to their respective Number?, which shall be deter- 
mined fay addirxr bo the whole Number of free Persons, including 
thode bound to Service for a Tferm of years, and excluding 
Indians not taxed, three-fifths of all other Pearsons. The 
actual Enumeration shall be made within three years after 
the first Meeting of the Congress of the Ihited States, 
and within every subsequent Term of ten Years, in such 
Manner as they shall be Law direct. 

One part of this law reflects the tensions of the times counting "three 
fifths of all other Persons." This reflects the tension between the 
North and the South over the question of slavery. The South wanted 
slaves to count as "whole" people so they could have more representation 
in Cbngress. No one knew hew many Indian tribes existed, A second ques- 
tion of interest is the idea that states would be taxed according to 
their population* As a result of this, states did not want to inflate 
their population* 
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MATERIALS JgECED : 

• .Class copies of springboard #1 (Debate at Goriventiai) . ' 

• .Name cards assigiinq atich student the identity of a member of the 

Convention. \ 

..Class copies of sprin^oard #2 ftorkshest) . 

..Class copies o^ springboard #3 (Article I, Section 2). 

• .Class copies of springboard #4 .(Writing a Letter Back Hone) • 



PHXZDUFES; (This session will take two days of class instructiori) . 

Article I, Section 2, of the Constitution provides for a census 
to be taken every ten years in the Ur ted States. The purpose of this 
lesson is to have the class participate in a re -enactment of the Con- 
stitutional Convention uhen it debated and voted on Article I,. Section 2, 
of the Constitution. It should help the students understand vhy the 
Article was written the way it was. 



I. The class should begin by having the students re-enact the debate 
concerning the type of government the Constitutional Convention would 
establish. Itoles should be assigned so that the debate can be read 
out loud. Once this has been ocnpleted the class should discuss the 
following questions. 



VHAT DO YOU THINK? 

1. Vtiat were seme pf tfre plans suggested for the new government? 

2. Did the small and large states differ on what they proposed? 
Why did they have different plans? 

3. If there were any 'differences, did thry result in conflict? 

4 . How was the conflict between large and small states resolved? 

5. Ho* do you resolve conflicts among your friends? Your family? 
Are there times when you are not willing to compromise to resolve 
aonflict? Bqplain. 
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II. The United States was/the first country to have a regular population 
census written into its Constitution, in this part of the class session 
each student is expected to play the role of a member of the Convention. 
The students should have established that the U. S. Governwsr.t will have 
tho houses of Congress. The students should be assigned a state to repre- 
sent. It might be helpful to have each student wear a name tag identifying 
his or her state. Depending on the siae of the class, two or three 
students may team together to represent a state. 

Pennsylvania Connecticut south Carolina 

New Hampshire • New York Georgia 

New Jersey Maryland Rhode Island * 

„ aw *5 e Virginia North Carolina 

Massachusetts 

Ihe student should be given about 15 minutes to meet with the other 
representatives from their state, they should determine whether they 
are a large or small state and whether they are a northern or southern 
state. The students task will be to propose a law about how the popu- 
lation will be counted (see springboard #2) . 

Ihe teacher should make a list on the board of some of the things 

the students should consider in writing their laws: 

—Representation to Congress. 

—Taxation based on population. 

—How do you count males, females & children? 

—How do you count land owners, non-land owners? 

—How do you count slaves? ' 

—How do you count Indians? 

Each group (state) should select one member of their group to 
report to the large group, ihe class should try to decide on a law 
that is fair and/or acceptable to the representatives from each state. 
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Ls activity- should help the students discover how difficult it was 



to write the Constitution and how cranp remises must be made as well as 



i 

th^ kind of data that they would need to have* 



Ijtl. Springboard #3 is an adapted version of the actual ArUcd^l, 
Section 2, of the Constitution* Students should be given a copy o£ liie 




actual law for catparison with their own law. The class should tty 
to detezmine why the law was written the way it was . 

IV. Qnoe the Constitution was written, it did not immediately beocme 
law. TV^o- thirds of the states had to vote to accept it. A battle began 
within the states. Sane states approved the Constitution quickly. 
Others did not. Oiestions related to springboard #4 ask the students to 
take a position about the actual Article I, Section 2, decided upon by 
the Ctomwition. 



? 
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Springboard »1 

Read the debate that went on at the' Constitutional Convention. Try to 
decide the view of the small states and the large states on how the 
Congress should be made. It should be noted that a majority vote on 
any question was enough to pass it. 



Constitutional Convention. One side of the debate became known as 
the Virginia plan. The other side was known as the {tew Jersey Plan. 

i 

I 

Randolph: Mr. Chairman - I would like to have a National Congress 
that has two house^ 'The first house would be elected by the people 
according to the number of, free citizens that a state h&s. The second 
house would be elected by the members of the first house and would 
serve for life. 

Ellsworth: A National Congress like this will never pass in my state. 
The people will be afraid of 4he large states. If a plan like this one 
passes, a state like Delaware will be given only one vote while Virginia 
will be given twelve votes. This is neither fair nor right. 

Patterson: (New Jersey) - I would like to propose another plan that 
would be more equal than the one proposed by Mr. Randolph. I also suggest 
that the National Congress be made up, of two houses. One house should be 
made up of two people from each state. The delegates would be elected 
by the people of that state. The second house would be made up of people 
elected by the first house. 

Davie; (North Carolina) - Although I am from a large state, I agree with 
Mr. Ellsworth. If each, state is represented according to* the number of 
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free citizens in the state, our.Oorgreas will be too large. We will 
have over ninety people in the Congress the first year. As other 
states join the United States, the Congress will get too large. They 
will/be unable to do any work. 

Waa^ngtoni The New Jersey plan will never pass'. There are seven 
small states, ana only six large states in the United States. If we 
allow each state to send only two people to the house of Congress, 
then, the minority (anall group) will rule the majority (large group) . 

Ellswortht The large states will take away all the freedom fron the 
small states if they have so many people in Congress. My states will 
not join the United States if the house is made up in this manner. 

Kina: ' (Massachusetts). - I do not believe that the differences are 
between the North and the South. The northern states are industrial 
and do not have many slaves. The southern states are agricultural and 
have slaves. 

•* » .- • 

Randolghr I do not agree with Mr. King., if the states are voting 
on an, issue* like taxes and\»ncttng, the small states will take away 
too much money fron the large states. The large states will be hurt 
^by this plan." The house must ba^filled by the number of people in 
the state. The Virginia Plan is the bast plan. ' ' 

Patterson : The little states will be hurt by the large states. We will 
have no power. Virginia alone will have more votes than all of the small 
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states together. I do not see in any way that we can have a United 
States when we have such a large conflict and disagreement. The 
New Jersey Plan is the only one my people will accept. 

Bedford ; (Delaware) - People act according to their own interests. The 
small states must have sore power. The Virginia Plan will have the 
larger states becoming bigger at the expense of the smaller states. 

Franklin; Vhen a broad table is to be made, and the edges of the 
planks do no^ fit, the artist takes a little from both and makes a 
good joint. 



Adaptec from; Willis Mason 
West, ed., A Source Book in 
American History to 1787 . 
Boston: Allyn and Baccn, 1913. 
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I am a citizen of the State of " in the United States, 

ftate is a (small, large) state. 

My state is in the (north, south) . 

Oir reocnrnendatian to the Convention for a law about how people 
should* be counted in the United States is as follows: 
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I am a citizen of the State of in the United States. 

My state is a (small, large) state. 

My state is in the (north/ south) . 

CXir reocnmendatian to the Convention for a law about how people 
should be counted in the United States is as follows: 
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Writing A Letter Back Here 

Suppose you are a farmer living in Delaware in 1788. ftoet of your 
family lives in I&ode Island. Delaware was one of the first states 
to approve the Constitution. The people in Hiode Island do not 
want anything to do with it. Write a letter to your family telling 
why you think they should or should not approve the Constitution. 
Be sure to include Article I, Section 2, in your discussion. 



TM-IV-3 
GOAL : 

To examine the processes of inplernenting a census in a com try. 
OBJECTIVES ; 

1. Tha student will analyze the procedures for preparing and carrying 
out the first census* 

2. The stude will review the content of the first census in 1790, 

3. The student will discover the intended uses of the first census. 

4. The student will develop a plan which might have improved the 
collection of population data in the first census. 



HYPOTHESES; 

1. If a census is to be carried out, then there must be enab liner 
legislation. 

2. The taking of a census requires a vast amount of resources 
and organizational skills* 

3. If a qensus is being taken for the first tine in a country, 
then the content will be limited to only a few items of inform 
nation that can be reliably collected. 

4. Once a census is taken in a country, its results will be used 
in planning a^ad carrying out the affairs of government and in 
executing other societal functions* 

BACKGROUND INPOFM^TION: 

Although the Constitution required that a census be taken every ten 
years, it did not give enough information to determine how a census would 
be oaken or what information would be collected. Congress had to decide 
these questions write a law to implement a census. After lengthy 
debates, a census act was passed. 

^The first census act (1790) did not require an occupational listing 
since most men had several jobs depending on the season of the year. The 
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censuo did require that free white males be counted in two groups — 
those above and those below the age of sixteen. This gave information 
to the government about military potential of the country. The job of 
counting people was given to the United States Marshals. They could 
appoint assistants to help carry out the census. Each marshal was 
required to count the people in his state and report the nunber to the 
President of the United States on or before September 1, 1791. 

Except in Massachusetts, each assistant marshal provided his own 
pen and paper. Each- marshal determined the size and the shape of his 
schedules — and they varied from four inches to 3 feet.* 

MATERIALS NEEDED; 

. .Class copies of Article I, Section 2, of the Constitution 

(springboard #3 from previous d a y) 

..Class copies of the Census Act of 1790 (springboard #1) . 

PROCEDURES; 

Yesterday the class examined Article I, Section 2, of the Constitution 
Today they will examine the process through which it was implemented 
into law. 

I. Each student should be given a copy of Article I, Section 2, to 
review. The class should be divided into groups of approximately five 
persons each for this task. Ihey are to pretend that they are legis- 
lators in Congress, in 1790 with che task of writing a law to implement 
Article I, Section 2. Considering everything they know about the 



♦Adapted from William Possiter, A Century of Population Growth, 
(Washington: Government Printing Office, 1907} . 
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United States after the American Revolution, the students should write 

a law to determine hew the census will be taken. The following questions 

should be considered; 

How will the census be taken? 
Vhan will the census be taken? 
Who will take the census? 

What data should be collected about tfe population? 
Vfan this activity is acnpleted, one member from each group should 
report to the class. 



II* Once the students have developed their own laws, oenparisons should 
be raadB with the actual Oensu^Act of 1790. The students should try to 
decide why the two my differ (if this is the case) . The following 
questions could serve as a guideline for class discussion. 



WHAT DO YOU THINK? 

1. tfcat resources were needed to take the census? 

2. Hew much information was asked in the census schedule (question* 
naire) ? Vfcy djo you suppose these questions were considered 

to be inportant? 

3. ffiat was left -out? Why do you suppose these items were left out? 

4. **4fiy do you suppose fines were given to the Marshals if they 

didh't take a census? 

5. Vtxy did they give a fine to persons 16 years old and over who 
refused to provide census information? How might this affect 
the kind of i^fonoation they received? 

6. ttiy was there no printed font of schedule for the census? 
How rattfit this affect the results? 

?. (bunting the people was done by summarizing the number of people 
in each category for a given household. How might this affect 
the results of the census? 

8. How inportant is a aensus? Should a census be taken using a uni- 
form census schedule? 
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9. If you were a governmental official, hew would you use the 
results of the census? If you were a businessman, how would 
you use them? 

10. Oan census data be usefule to you as a student? Why or 
why not? 



I 
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Census Act of 1790 
Approved by Congress March. 1, 1790 
An Act providing for a oansus of tha population 
of the United States r adapted) 



Sectior^l; 

The Senate and the House of Representatives c£ tne Cbngress of the 
United States declare that this is law. lhe United States marshal in 
each district is required to , count ever/ parson in their fa tats with, the 
exception of Indians who are not taxed. The marshal shall separate 
free persons, including indentured servants, from all other people in 
their count. He shall record the sex and the color of all free persons. 
All free males shall be classified as over or under sixteen years of age. 

Each marshal has the power to appoint as many assistants as is neces- 
sary to county the population. Each marshal will take tha following 
oath before a judge or a justice of the peaoa: 

I (name) , marshal of the district of 

X} i do solemnly swear that I will cause to 

/ be made, a just and perfect counting and description of 

all persons living in my district, and I will send the 

count to the President of the United States according to 

the best M my ability. 

The census will begin on August 1, 1790, and shall take nine months 
to be completed. Each family will be listed according to the names 
of their family head. Each family will be counted according to the 
following categories. 

Names of heads of families ^ 

Free white males over 16 years old 

Free white males under 16 years old 

Free white females 

All other free persons 

All other persons (count as 3/5 of a person) 



Section 2: 

If an assistant does not count the people in his district and report to 
the marshal, he will be fined $200.00 



:RLC 



Section 3» 

Each marshal shall file his population count with the clerk of his dis- 
trict court. Before September 1, 1791, he shall send a copy of his count 
to tha President of the United States. Every marshal who fails to file 
the count with the cleric of the district court or the President will be 
fined $800.00 for each violation. 
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Section At 

The assistants will be paid according to the following scale: 

$1.Q0 for every 100 persons counted who live in the country 
$1.00 for every 300 persons who live in a city of more than 
v 5,000 inhabitants. 

If an assistant feels this is unfair, he can appeal to the marshal and 
the judges. 

The marshals of each district shall be paid according to the following 
scale: 



The marshal of Massachusetts. . . .$300.00 

The marshal of Maine , 200.00 

The marshal of New Hampshire ... 200.00 

The marshal of Connecticut 200.00 

The marshal of New York 300.00 

The marshal of New Jersey 200.00 

The marshal of Pensylvanla . ...» 300.00 

The marshal of Delaware 100.00 

The marshal of Maryland 300.00 

The marshal of Virginia 500.00 

The marshal of Kentucky 250.00 

The marshal of North Carolina .. 350.00 ' 

The marshal of South Carolina .. 300.00 

The marshal of Georgia 250.00 



Section 5: 

Every person will be counted in the district where he is living on 
August 1, 1790. Even if he moves after this date, he will be counted 
according to where he was living on August 1, 1790. 



r Section St 

Every person over sixteen years old is obligated to answer all Questions 
the assistant asks him. If he refuses to give information, he will be 
fined $20.00. The assistant will be given one-half of the fine and the 
other half will go to the United States Government. 



Section 7i 

Before each assistant gives his report to the marshal, he shall post two 
copies in a public place so that the Members of the district can see the 
final count. 
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QCftL: 

To contrast the Census of 1790 with tte Ctensus of 1970 in the United 
States. i 

OBJECTIVES: 

1. The studant will survey the soope of the 1970 Census. 

2. Hie student will conpare and contrast the censuses of 179;) 
and £970. t 

3. The student will discover tte essential difference* in the two 
censuses — hew they were taken, their content, and their uses. 

4. The student will discover how population information nay be 
useful in resol ing social, eoonpnic, or political problems. 

HYPOTHESES; 

1. If a society has reached a relatively advanced stage of deve- 
lopment, then its 'arouses will be more elaborate than those 
in developing socie t ies, 

2. As govertimts increase their functions, more detailed statis- 
tical information becomes necessary. 

BftQOSHOUND INTORMKHON: 

Of the maiy contrasts between the first enumeration of the united 
.States and the census today, three are particularly striking. 

Firsc is the public nature of the early census schedules. Not only 
was there no attenpt at keeping the reaords private, there was a careful 
provision that a sigied copy of the list of inhabitants of eadh division 
be posted at two of the most public places;, .there to remain for the 
inspection of all concerned. The public posting of records, designed to 
insure no one's being missed in tho ocunt, is in sharp aontrast to the 
protection of the individual's privacy today. Mot only is every census 
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PRXEDUHSS ; 

Grouses have been taken in the United States every ten years 
since 1790. The purpose of tl s lesson is to make you aware of the enor- 
mous changes which have taken plaoe in U. S. censuses since 1790, by 
contrasting the Oensus of 1790 with the one taken in 1970. 

I . Students should be given aopies of the oensus results of 1790 

3 * 

(Sprin^Doard #1) . The class should review what they discovered about 
hew the oensus was taken and what informal a was asked. 

II. Students should be given copies of the United States Census of 
1970 (Sprin^Doard f2) , and given tine to became familiar with the 
various parts of the fonti. Fbllowing this activity the students should 
oenpare and contrast the two census schedules. 

WHAT DO YOU Igjjg? 

1. Are the two censuses similar? In what ways are they alike? 
different? (responses should include (a) length; (b) kinds of 
topics covered; (c) the detail of questions asked) • 

2. Vtiat does each census* schedile say about the OONFTCEfWlALllY 
of information provided? Why do you suppose this is so 
different? ; \ 

3. Vtiat was the purpose of the 1790 oensus? the 1970 census? 
How can the iirvf oimaticn in the 1970 census be used?. 

*» * 

4. Vhat other kiiyte of information should be collected by the 
census? 

5. Do you think any questions are asked that shouldn't be? 
Would you ask any questions in a different way? 

6. How does the census benefit you personally? your family? 
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PRXEDUHSS ; 

Grouses have been taken in the United States every ten years 
since 1790. The purpose of tl s lesson is to make you aware of the enor- 
mous changes which have taken plaoe in U. S. censuses since 1790, by 
contrasting the Oensus of 1790 with the one taken in 1970. 

I . Students should be given aopies of the oensus results of 1790 

3 * 

(Sprin^Doard #1) . The class should review what they discovered about 
hew the oensus was taken and what informal a was asked. 

II. Students should be given copies of the United States Census of 
1970 (Sprin^Doard f2) , and given tine to became familiar with the 
various parts of the fonti. Fbllowing this activity the students should 
oenpare and contrast the two census schedules. 

WHAT DO YOU Igjjg? 

1. Are the two censuses similar? In what ways are they alike? 
different? (responses should include (a) length; (b) kinds of 
topics covered; (c) the detail of questions asked) • 

2. Vtiat does each census* schedile say about the OONFTCEfWlALllY 
of information provided? Why do you suppose this is so 
different? ; \ 

3. Vtiat was the purpose of the 1790 oensus? the 1970 census? 
How can the iirvf oimaticn in the 1970 census be used?. 

*» * 

4. Vhat other kiiyte of information should be collected by the 
census? 

5. Do you think any questions are asked that shouldn't be? 
Would you ask any questions in a different way? 

6. How does the census benefit you personally? your family? 
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III. (optional) In this activity, the students will develop a short 
census which they can take of their own class, grad^ or school. lb 
begin this activity the class should select one problem vflhich could be 
resolved if knowledge of their own population was available (e.g., there 

are number of eighth graders in our school this year; by counting 

the number of brothers and sisters each of us have that are younger / 
thatl we, we can predict how many eighth graders there will be in 1980. 
This will help our school decide about the nutter of books to buy, 
teachers to hire, classrooms to build, etc). Qice a problem has been 
determined/ the class should write a census schedule to find out the 
jiebessary information for resolving the prtiblenu The census should 
be administered, tabulated, analyzed and a final report written to 
the- principal of the sd^pol* 
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POPULATION OF HE UNTIED STATES 
AS RETURNED AT THE FIRST CENSUS, BY STATES: 1790 



DISTRICT 



Free White 
males of 16 
years and 
'ipward, 
including - 
heads of 
> families 



Free white 
males under 
16 years 



Free white 
females, 

including 
heads of 
families 



All other 

free 
persons. 



Slaves 



Vermont 

Mew Hampshire . 

Maine 

Massachusetts . 
Rhode Island .. 
Connecticut ... 

New York 

New Jersey .... 
Pennsylvania .. 

Delaware 

Maryland 

Virginia 

Kentucky 

North Carolina 
South Carolina 
Georgia 



Total number of inhabitants of 
the United States exclusive 
of Southwest and Northwest 
territories 



22,435 
36,086 
24,384 
95,543 
16,019 
60,523 
83,700 
45,251 

110,788 
.1,783 
55,915 

110,936 
15,154 
69,988 
35,576 
13,103 



807,094 



22,328 
34,851 
24,748 
87,289 
15,799 
54,403 
78,122 
41,416 

106 ■, 948 
12, W» 
51. 

116,. ,j 
17, 0b7 
77,506 
37,722 
14,044 



791,850 



40,505 
70,160 
46,870 

190,582 
32,652 

117,448 

152,-320 
83,^87 

206,363 
22,384 

101,395 

215,046 
28,922 

140,710 
66,880 
25,739 



255 
630 
538 
5,463 
3,4Q7 
2,808 
4,654 
2,762 
6,537 
3,899 
8,043 
12,866 
144 
4,975 
1,801 
398 



16 
158 
None 
None 
948 
2,764 
21,324 
11,423 
3,737 
8,887 
103,036 
292,627 
12,430 
100,572 
107,094 
29,264 



1,541,263 



59,150 



694,280 
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UNITED STATES CENSUS 



I 

|This is your Official Census Form 

-Please fill it out and mail it back 
I on Census Day, Wednesday, 
April 1, 1970 



I 
I 
I 



t a black pencil to answer the questions. 

This form is read by an electronic computet. 

B Black pencil is better to use than ballpoint or 
other pens. 

Wl circles "O" like this: • ^ 

SThe electronic computer reads every o*le yobV 
fill. If you fill the wrong circle, eras&mtmark. 

mhIaIaIu »k« n Hit il. -:-Li •_ Xm. 



•ten 

Aarl 



completely, then fill the right circle. >^ 

you write an answer, priMMWite 
irly. 



|e the filled in ex 
Instruction sheet 



I 



This examj 
in answers 
give thjU* 






to fill circles and write 
are not sure of an answer, 



u ai 

fitt you can. 
problem, look in the instruction 



uctions are numbered the same as the 
:ions on the Census form. 

need more help, call the Census office. 

You cart get the number of the focal office from 
telephone • Information" or "Directory assistance." 



Lot Commtrc* 



al. 



!a2.la3. Ia4) 



If the oddress nfown above has the wrong 
apartment idcn\mtp«Jpn, please write the 
correct apanmnt^miber or location here: 



How To Fill ThlhF 




3? Yo 



orm 



Your answers are CONFIDENTIAL. The law 
(Title 13, United States Code) requires that 
you answer the questions to the best of your 
knowledge. 

Your answers will be used only for statistical 
purposes and cannot, by law, be disclosed to any 
person outside the Census Bureau for any 
reason whatsoever. 

The householder should make sure that the 
information is shown for everyone here. 

If a boarder or roomer or anyone else prefers 
not to give the householder all his information 
to enter on the form, the householder should 
give at least his name, k relationship, and sex 
in questions 1 to 3, then mail back the form. 
A Census Taker vull call to get the rest of the 
information directly from the person. 



4. Check your answers. Then, mail back this 

form on Wednesday, April 1, or as soon 

afterward as you can. Use the enclosed 

envelope; >»o stamp is needed. 

Your cooperation in carefully filling out the form 
and mailing it back will help make the census 
successful. It will save the government the ex- 
pense of calling on you for the information 



ERJC 
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PLEASE « ONTINUE 



5. 



Answer the questions in this order: 

Questions on pag« 2 about the people in your household. 
Questions on page 3 about your house or apartment. 



6 P?£2« "£ P^»on who was living 



EXPLANATORY NOTES 

This leaflet shows the content of the 1970 census questionnaires. The content was 
dete™,^ after review ol the 1960 census experience, extensive consultation with 
many government end privaU users of census data, and a series of experimental 
censuses in wln.'h various -l'ternalives were tested. 

Three questionnaires are bein^- used in the census and each household has an equal 
chance of answering a particular form. 4 

80 percent of the households answer a form containing only the questions on 
pages 2 and J of this leaflet. 

15 percent ? r,d 5 percent ., the households -nswer forms which also contain the 
specified questions on the remaining pages of this leaflet. The 15-percent form 

15-perce,-. questions. On Loth forms, population questions 13 to 41 are repeated 
u^U^^e'f"^ h ° USeho,d bul auest i°ns 24 to 41 do pt apply to children 

The asm* eats of quesfions are used throughout the country rc«r4l*ss of wh#*i^r*h. 
cen.. a ,„ a particular area is conducted by mail or hot^hTsTcrnta,* ^ i lus 
^example ,s enclosed w.th e,ch questionnaire to Zp the WhTXc^ 
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5. Answer Mm questions in this order: 

Questions on page 2 about the people in your household. 
Questions on page 3 about your house or apartment. 



6. [n Qu^tton 1 on page 2, please list each person who was IMns 



EXPLANATORY NOTES 

'? ° WS C °r nt u n \°^ he 1970 CeDSUS The content was 

determined after review of the I960 census experience, extensive consultation with 
many government and private users of census data, and a series of experimental 
censuses in which various alternatives were tested. 

Three questionnaires are being used in the census and each household has an equal 
chance ol answering a particular form. 

80 percent of the households answer a form containing only the questions on 
pages 2 and 3 of this leaflet. 

15 percent and 5 percent of the households answer forms which also contain the 
specified questions on the remaining pages of this leaflet. The 15-percent form 
doesnot show the ^percent questions, and the 5-percent form does not show the 
15-percent questions. On both forms, population questions 13 to 41 are repeated 
Tor each person in the household but questions 24 to 41 do not apply to children 
under 14-yaara el age. 

The same sets of questions are used throughout the county, reganMe*. of whetkerthe 
C.ne«. ,n a particular area is conducted by mail orhou^.n^cXa,s TdluT 
^example is enclosed with eaph questionnaire to help £ES&e£ftT 
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oo 



TINS 

COL. 
UMN 



1. WHAT IS THE NAME OF EACH PERSON 

who was living here on Wednesday. April 1. 1970 or 
who was staying or visiting here and had no other home? 

/ Head of the household 

Print \ V'f'ofheod 

name* Vnmarried ihildren Mtst first 

5 n:«t$ x Married i hide n and their families 

g order | Other r,Utnet of the head 

-* Per torn mot reUted to the head 



0 Lain 



First name 



S @ Last name 



(?) last i 



First name 



N 

\(^ Last name 

.N ... .... 

l N First name 



s 

N 

N(S) Last name 
N First name 



First name 



Las' nam* 



54 y«rst nam e 

|\I 



ERLC 



N 

\ (I) Last name 

S 

ftft name 

* tfymmseddl 

*t there 



2. NOW IS EACH PERSON RELATED TO THE 
HEAD OF THIS HOUSEHOLD? 

Pitt one circle. 

If "Other relative of head." oho j« e e\,u i relationship, for e un pit. 
mother mUu\ brother, me if ft and son en 

If "Other not related to head ' 4L0 K nt e\*<t relotiomhp f<„ t\.tmf>lr 
partner^ moid, etc 



Middle initial 



" Head of household 
O Wife of head 
3 Son or daughter of head 

O Other relative , 

of head— Prim exact ; 
_ relationship 



Roomer, boarder, lodger 
Patient or inmate 

Other not related to head- Print exact 

relationship 

/ 



Middle initial 



Middle initial 



O Head of household 
O Wife of head 

Son or daughter of head 

0 Other relative r 
Of head— Print exact J 

relationship 

O Head 0/ household 

O Wife of head 

O Son or daughter of head 

1 Other relative * f - - 

of heart-; Print exact J 
* _ relationship 



1 Roomer, boarder, lodger 
Patient or inmate 

Other not related to head- Print exact 
■ - relationship 

/ 



o Roomer, boarder, lodger 
^ Patient or inmate 

> Other not related to he*}- Print exact 



relations hi. 



o Head of household 
Q Wife of head 
u Son or daughter of head 
0 Other relative r 
of head— Prim e xact \ 
relationship • 



Roomer, boarder, lodger 
Patient or inmate 

Other not related to head- Print exact 

relationship 

/ 



Middle initial 



Head of household 
Wife of head 
Son or daughter of head 
Other relative , 
of head- Print exact ; 
_ relationship 



Roomer, boarder, lodger 
Patient or inmate 

Other not related to head- Print t xact 

relationship 
/ 



Head of householo 
Wife of head 
Son or daughter of head 
Other relative , 

' Of head— Print exact ! 

relationship 



Roomer, boarder, lodger 
Patient or inmate 

Other not related to head- Print e <att 

relationship 

/ 



Middle initial , 



Head of household 
Wife .of head 
Son or daughter cf head 

- •¥» *e»W 

/„/. 



Roomer boarder lodger 
Patient or inmate 

Othtr not f * * 1 >j 



f-'.,l .. 



t 



Yes 



No 



Oo » #101 Hmi tht w witt 

c*W^^#f/» inlotmmtion. 



He«*d of hous^hoW 
Wife of head 
Son or daughter of he^d 
Other relative 
fcf h**$~J>rmt exact ( 
( J £} relationship • 



Pfif>rri#>r txwU-r lodger 
Patient or inmate 

Other not relate* to hea*- Print exact 

relation 'h$p 



Middle initial 

fid 10 °* *"> -nyone out of Question 1 because 
you were not fbre if he should be tttte*~for 



3. S£ 



Pill 

CH 



M 

< 

For 

c 



Fen- 



Mi 



Fern 



Ma 



Fern 



Ma 



Fern 



Mat 



Fema 




Male 



Female 



Yes 



No 



• example, ,1 run* Iwtoy m the hospital, or ih)^* _ ^ 
• todger who*so fus^tber homeV 



11. 0 
m . 
fc 
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i i 

Pill out emit 

1/ W /Ww* / Amr*h ttn Jut girt tnkt 
If Oth*.' £Hf t*ic 



MTE OF BOTH 



year il earth 



at 



Ptllane 
etrde 



7. Year of air* 



F/// on/ r#f r/# 

for first 
three nttmberi 



Pillom 


r rirrir 


tor 




number 


0 


5 


1 


6 


2 


7 


0 3 


. 8 


^ 4 


r 9 



l WHAT IS 
EACH 
PERSON'S 
MARITAL 
STATUS? 

V ill one 
Circle 



Whjta 



Indian (Am«r ) j 
— Prmt tribe 



Japanese 

Chinese 

Filipmo 



Hawaiian 
Korean 
Other- Prim 



Negro 
or 8Uck 

hv*an {L\T*r ) 
Pnnt tribe 



Japanese 

Chinese 

Ftlipmo 



Hawaiian 

Korean 

Other- Print 
_ race 

t 



Month 
Year 
Aje 

Mon 
Year. 

Month 

Year. 

*E_ 

Month 
Year . 

Month 
Year 

A|S_ 



» Jan.Mar. 

» Apr -June 

O July Sept 

O Oct. Dec. 



186- 
187 
188- 
189- 
190- 
191 



u. Jan. Mar. 
0 Apr. June 
O July-Sept. 

O Oct.-Dx:; 



O 186- 
O 187- 
O 188- 
O 189 
O 190- 
O 191 



< 192 
i 193 
o 194 
J 195 
O 196 
C 197 



Now married 

Widowed 

Divorced 
i- Separated 
f ' Never 
married 



192 

O 193 
o 194- 
O 195- 
O 196- 
O 197- 



<> 5 
. • 6 
O 7 
n 8 
r> 9 



r ) Now married 
> Widowed 
'> Divorced 
< ^ Separated 
O Never 
married 



AM* 

in 

tbti 



White 



or Black 



Japanese 

Chinese 
Fthpino 



\ (Amer.) 
Print tribe -eft- 



Korean 
Other- Prtrn 
race 

t 



or Black 
Indian (Amer.) 

Prim trtbt -* 



Japanese 

Chinese 

Filipino 



Hawaiian 
Korean 

Other- Pnnt 
. race 

t 



O Jan. Mar. 

O Apr. June 

.O Jury-Sept 

O Oct. Dec. 



O 186- 
O 187- 
O 188- 
O 189- 
O 190- 
O 191- 



O 192 
O 193 
0 194 
O 195- 
O 196* 
O 197 



o 0 

O 1 

n 2 

O 3 

O 4 



ii 5 
t 6 
O 7 
O 8 
O 9 



o Now married 
O Widowed 
O Divorced 
O Separated 
O Never 
married 



O Jan. Mar. 
O Apr. June 
O Jury Sept 
O Oct .Dae. 



o 186 

O 187 

O 188- 

O 189 

O 19f> 

O 191- 



O 192 
O 193 
> 194* 
O 195- 
o ' 96 
C 197 



'J 5 
6 
j 7 
8 
9 



O Now married 

Widowed 
„ Divorced 
O Separated 
Never 
married 



Wrnte 



or Black 

Indian (Amer ) 
_ Print mbe~9*- 



Japanese 

Chinese 

Filipino 



Hawaiian 

Korean 

Other- Print 
- rate 

t 



n Jan. Mar. 
■ Apr. June 
July-Sept 
Oct . Dec 



O 186 
O 187 
o 188 
O 189 
O 190 
O 191 



Whita 



or Black 
Indian {Amer ) 

Print trtbt -e*« 



Japanese 

Chinese 
Filtpmo 



Hawaiian 

Korean 

Other- Print 
race 

t 



Month 
Year 



) Jan. Mar. 
. ; Apr June 
Jury Sept 
> Oct Dec 



t) 186- 

O 187 

O 188- 

^ 189 

O 190 

fj 191 



n 



192 
193 
194- 
195 
196- 
197 



0 


5 


v ■ Now married 


1 


6 


• Widowed 


2 


i 7 


Divorced 


3 


8 


Separated 


4 


: 9 


Never 






married 



192- 
193 
194 
195 
196 
197- 



Now marred 
Widowed 
Divorced 
Separated 
Never 
married 



White 



or Black 



Japanese 

Chinese 
Fiiipmo 



Indian (Amer) 

mmm PriM ttikt 



Hawaiian 
Korean 
Other- Prim 

race 

t 



Month . 

Year 

Ate 



Jan. Mar. 
Apr J-jne 
Jury Sept 
Oct Dec 



186 
187- 
188 
189 
19a 
191 



192 
193 
194 
195 
196 
197 



0 
1 
2 
3 
4 



Now married 
Widowed 
Divorced 
Separated 
Never 
married 



Makf 

HO 

in 



Negro 
or Black 



Japanese 

Chinese 
Filipino 



Indian (Amer) 

Print trtbt 



Hawaiian 
Korean 

Other- Print 

_ _ /see 

t 



Month 



at 



Jan. -Mar. 
Apr v June 
Jury Sept 
Oct. Dec. 



186- ; 


192 ! 


0 : 


5 


Now married 


187 ; 


193 ; 


i ; 


6 


Widowed 


188 ; 


194 ; 


2 ; 


7 


Divorced 


189 


195 ; 


3 , 


8 


Separated 


190' 


196 ; 


, 4 , 


9 


N"?ver 


191 ! 


197 ! 






married 



No 



jajn Sit anyaae in ^aaHan '1 yes 

. em a vacation ar on back pa^e, jjv« ftem«;«; 
p^^Y and r aa a on person it away. 

JC 




12. M anyone stay hare 
on Tue»e>y, March 31, 
aho is net akeae^f 



Yes 



No 



On back peje, give norm of ench 
whom rhere ia no one at /./a home 
to report him ro a cenaua raker. 



visitor for 



47 
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ITOP Y AVAILABLE 



at ** address? 

One 

2 apartments or living Quarters 

3 aper trnents or living quarters 

4 apartments or living quarters 

5 apart merits or Wvtng quarters 

6 apartments or living quarters 

7 apartments or Irving quarters 

8 apartments or Irving quarters 

9 apartments or living quarters 

10 or more apartments or living quarters 
This is a r obtfe home or trailer 



Mf. Are your Mng 



Owned or being bought by you or by someone else 
in this household? Do n$t include cooperative ami 
comiomtnmmi kere 

A cooperative or condominium which is owned or being 
bought by you or by someone else in this household? 

Rented for cash rent' 

Occupied without payment of cash rent 7 



Answer these questions* for jour living quarters 



Ml. Is there a telephone on which people in your living 
quarters can be caned? 
Yes — #~ What is 
No the number? 

Phone number 



HZ, Do you enter your living quarters— 

Directly from the outside or through 

a common or public hall' 
Through someone else's living quarters 7 



M3. 0o you have complete kitchen facilities? 

~" Complete kitrheu facilitte* are a sink with piped 
water, a range or took Move, and a refrigeraittr' 
Yes, for this household only 
Yes. but also used by another household 
No complete kitchen facilities for this household 



N4, Mow many re 


mm$ do you have m your living quarters? 


Do not count bathroom^ porches, balconies foyers. 


hulls, or half 


rooms 


1 room 


6 rooms 


2 rooms 


mm - 7 rooms 


3 rooms 


^ 8 rooms 


4 rooms 


9 rooms or more 


5 rooms 




t^Sf. Is there hot and coW piped water in this buttfng? 


Yes, hot and cold piped water in this building 


No, only cold piped water in this building 


No piped water in this building 



& Da you have a Mush toilet? 

Yes, for this household only 
Yes, but also used by another household 



Mo flush toilet 



/ 



Ds you have a bathtub or she e r e r ? 

Yes, for this household only 

Yes, but also used by another household 

Nc> bathtub or shower 



HPf la there a hsssinont in this I 
~ Yea 

' No, burnt on a concrete slab 

' » No, but* in another way (mlmdt mohde homes 

uuumwm nuMMumumnw* %\ 

mWm arsWfCTJ J 



o . 
ERIC 



HlOs. Is this buik'Wig a onejamgy. house ? , 
Yes, a one family house 
No, a building for 2 or more families 
or a mobile home or trailer 



b. // "Yes"— Is this house on a place of 10 acres or more, 
~ or is any part of this p r ope r ty used as a commercial 
t or messes! office? 



' Yes, 10 acres or more 
Ci^Yes, commercial establishment or medical office 
> No, none of the above 



H1L 



// yon live in a on*- family home which 
yon own or are buying — 

What is the value of Mas property! that is, how much 
do you think this property (house and lot) wouW sea* for 
if it were for sets? 



Less than $5,000 
$5,000 to $7,4*9 
$7,500 to $^999 

$10,000 to $12,499 
$12,500 to $14,999 
$15,000 to $17,499 
$17,500 to $19,999 

$20,000 to $24,999 
$25,000 to $34,999 
$35,000 to $49,999 
$50,000 or more 



// this home 
is on a place 
of 10 acres or 
more, or tf 
any part of 
this property 
ii used as a 
commercial 
establishment 
or medical 
ofue, do 
not answer 
this question 



H12. Answer this question tf you pay rent for your hung quarters 
a, // rent is paid hy the month — 



What is the monthly rent ? 

$ 




Less than $30 
$30 to $39 
$40 to $49 
$50 to $59 

$60 to $69 
$70 to $79 
$80 to $89 | 
$90 to $99 

$100 to $119 
$120 to $149 
$150 *a $199 
$200 to $249 
$250 to $299 
$300 or more 



90 (Nearest dolUr) 



fOR CENSUS 
ENUMERATOR S USE 

ONLY 



number 



# 


# 


# 


1 


1 


1 


2 


2 


2 


3 


3 


3 


4 


4 


4 




■ 




5 


5 


5 


6 


6 


6 


7 


7 


7 


8 


8 


8 


9 


9 


9 



Nil Type of umt or quarters 

■N Occupied 



m 
mm 



First form 
Continuation 

Vacant 

Regular 

Usual 'es*den:e 
| ei wv here 

Group quarte's 
Cortin«,a» or 



For a xacjtntunii m\o HI! 
CD. A H2toH*.J*d 
H10 to Hi: 



Vacancy status 

Year round — 

For rent 
For sale only 
Re* .ted or sold 

occupied 
Held for occasional use 
Other vacant 



not 



If rent is ugt paid by the i 
tfhst is the rent end what period of tune does it cover? 



.00 per 



^Nearest dollar) 



{Week* half mont h, year, eit ) 



Seasonal 
Migratory 



gs Months vacant 

Less than 1 month 
■ 1 up to 2 months 
2 up to 6 months 
6 up to 12 months 

1 year up to 2 years 

2 years or more 



im 



V0 4R 



{||| Amwer qnettron HIS if yom poyrem for yom Imng oosrters. 
a. Electricity? 

Yes, average monthly coit w -w- * 00 
No, included in rent /t*rr«j# wnikty esi 

' No. electricity not used 



BEST COPY AVAILABLE 



b. Gas? 



Yes, average monthly cost is 
No. included m rent 
No. gas not used 



^ $ 



00 



Hit 0»yw§elmivi 

A public system (nty wmer depttmni en ) m 

or prweie company? 
An mdrviouei well? 

Some other source (* ipmt. f W *. ffWf , fWrfW ,„ j? 



Is tW» I rteJto t cwmectei la a pubic n ww ? 

Yes, connected to pubic sewer 
' > No, connected to septic tank or cesspool 
( > No, use other means 



V ywty cost is e» 

No. included in ront or no charge 



00 



Yrmiy toil 



d. OH. ceel, kerosene, wood, etc.? 

x yyerty cost is 

^ No. included m rent 
» No. these fuels not used 



00 



|1| Hewareyewlhn^a u efte ri heeted? 

F/// ojjx r/rr/r for the kind of kr*t yom me most, 
<> Steam or hot water system 
w Central warm air furnace with ducts to the individual 

rooms, or central heat pump 
O Built-in electric units (permanently imtalled m undl, tilling, 
or besebonrd) ^ 

' Floor, pn, or ptpeless furnace 

r, Room heaters wjgj hue or vent, burning gas, oil, or kerosene 
Roomheeiferiwjjt^f^orvant, bum 
kerosene (not portable) 

Fireplaces, stoves, or portable room heaters of any kind 
In some other way- De \tnbe ■» 



None, unit has no heating equipment 



Wz About wt^ was tl»»l)ua^oria^ Mmk when the budding 
urns frit comtrmcted, not when it urn remodeled, odded to, or converted 

1969 or 1970 »» 1950 to 1959 

n 1965 to 1968 ■ O 1940 to 1949 
n I960 to 1964 o 1939orearher 



tBL How merry bethroemseo you neve? 

A complete k+throom 11 4 room with fat* toilet, kmhtnh w , bower 
ond weak b*un with piped water, 

AUt bolhroom hoi ot lent o fab toilet tt ****** or ihowet. 
mudoes & hove oil the fotiltteei for s complete hothroom 
*> No bathroom, or only a hart bathroom 

O 1 complete bathroom 

O 1 complete bathroom, plus half beth(s) 

O 2 complete bathrooms 

O 2 complete bathrooms, plus half bath(s) 

O 3 or more complete bathrooms 



iBSL I* you have a*<on0tlen<ng? 



O Yes. 1 individual room unit 

O Yes, 2 or more individual room units 

O Yes, a central air conditioning system 

O No 



tilt WWcnbestoescribesthii building? 

* Made oil oportments, fUti, etc., even if wont, 

> A one* family house detached from any other house 
A one-fermry house attached to one or more houses 
J A building for 2 families 
A building for 3 or 4 families 
A building for 5 to 9 families 

^ A building for 10 to 19 families 

A building for 20 to 49 families 
A building for 50 or more families 

A mobile home or trailer 

Other— 
OeuHbe 



I 



JUL Is this I 

' J On a city or suburban lot^ — Sktp toHi9 
>j On a place of less than 10 acres? 
> On a place of 10 acres or more? 



H23 v ft*vmam;peeeene^eu^ 
byinambmofyourr)ouseho4d? 

Coont compony cots kept ot home, 
O None 
O 1 automobile 
O 2 automobiles 
0 3 automobiles or more 



owned or regularfy used 



MIL Uet year, 1M9. dM sales of crops* livestock, and other farm products 
from this place amount to— 

" Uss than $50 (or None) | <> $2.500 to $4,999 
u Wto$249 o $5,000 to $9999 

<> $250 to $2,499 u $10,000 or more 



RIC 
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UlM -a - -» - mm . ' — 



1 to 3 stories 
4 to 6 stories 
7 to 12 stories 



r 



13 stories or mort 



k // 4 or worr storm— 

It there i passenger elevator hi tht* building? 
Yet ^ No 



Which fuel it uMd most for cooking.' 

\ From underground pipes 
serving the neighborhood. 



' Bottled, tank, or LP 

Electricity 

Fuel ori, kerosene, etc 



Coal or coke 

wuou 

Other fuel., o 
No fuel used ■ ) 



b. Which fuel is used meet forho^ 

\ From underground pipes 
Gas serving the neighborhood. < 
1 Bottled, tank, or LP 



Electricity . 
Fuel oil, kerosene, etc. 



Coal or coke 

Wood 

Other fuel., o 
No fuel used u 



c Which fuel it used moat for rater heating? 

\ From underground pipes 
Gas serving the neighborhood. 

' Bottled, tank, or LP 

Electricity - 

Fuel oil. kerosene, etc r \- 



HH. How mgny jpptaegBb de you have? 

^bedroom tJ 3 bedrooms 

*?"? f0om ■ " 4 bedrooms 

2 bedrooms 5 bedrooms or more 



H27a. Do you have a dothee washing machine? 

- Yt ». automatic or semi aiitcnatic 
Yes. wringer or separate spinner 
No 

b. Do you have a dothee dryer? 

> Yes. electrically heated 
Yes, gas heated 
ri No ■ 



c Oo you have a dithwaeher (bmlt m or poruMefl 

> Yes o No 

d.0o you have, heme food fr^whk^ 
0 Yes No 



Coal or coKe : 

Wood o 

Other fuel . . u 

No fuel used O ^ 




H2to. Da yeu have a television set? Count only „t> ,n »ork,ng order. 
'> Yes. one set 
> Yts, two or more sets 
No 



b te^^aa^ad to raceive UHT Iwoadcaats, 

that is, diannefs 14 to S3? 

Yes > No ■ 



Hit. Oa youlujveTbaii^ ~ 

^^T^' k '^^aM W r 
ereVr er only 4 mm Uitrry for option. 

- Yet. one or mora o No 



O Ye* o No 



<r*f 50 



I 
I 
I 
I 

I 



pKM^imMIMlM 0 ef pwjel 



Initial 



IS 



I last tvunc lirstattm* 

I 13a. Whs** ww tMt person tarn? // m hospital gitc or 

u'uu nwthft littJ II "oat ,i/ 4 (> tJt i'S »#i tfh'tfitinH 
tu,i Jntm^nnh NntrJutn In hud lu fhttc} 
This Stat* 
OR 

< Same of State «>V fotttf* ttmnm or Putt to kico Cm am, etc ) 



b. If tMt person's origin or descen t -- f F/// <■ irde ) 
Mexican Central or South American 

Puerto Rican Other Spanish 

Cuban , No, none of these 



14. What country was his father bom in? 

United Slates 
OR 



( Name of foreran comttt} , or Puerto Rico, Guam, etc ) 



15. What country was his mother bom in? 

- ."United Slates 
OR 

( Name of foreign to*ntri. or Puerto Rjco C ***».* £U ) 




1 If. For persons bom in a foreign country— 
a. Is this person naturalized? 
Yes, naturalized _ 
4 - No. alien ■ 
Bom abroad of American parents 



\ 



15 * 



I 
I 
I 
I 

RJi 



b. When dM ha come to the United States to stay? 

1965 to 70 1 1950 to 54 1925 to 34 

1960 to 64 1945 to 49 l9l5to24 

1955 to 59 1935 to 44 Before 1915 



17. What language, other than English, was spoken in this 
person's home when he was a child? F til one circle 
Spanish | Other- 
French 

German > None, English only 



18. When did this person move into this house (or apartment)? 

1 Fill circle for dale of (ait mot*. 

1969 or 70 1965 or 66 1949 or earlier 
' 1968 ' 1960 to 64 Always lived in 
1967 ■ 1950 to 59 1 this house or 
i apartment 



19a. 



Did ha tare m this house on April l t 1965? // in college or 
Armed Force i in April /%j r report place of residence there 
Born April 1965 Of later \ 



Yes this house 

No different house 



Skip to ;o 



i • \i i ... - 
. M»j*o foreign i w >v 
U S possession otc 

(2) County 

(3) Inside the limits of a city, town, village, etc 7 

> Yes No 

(4) // "Yet, " name of city, 

town, village, etc. - — 



20. 



Since February 1, 1970 , has this person attended regular 
school or college at any time? ( omit wanrr; nboid, 
kindergarten, and u hutting whuh lead\ to an elementary 
i< AW cert i fuatf. h^h i </»«»<»/ diploma, or tulle gr dearie 

No | 

Ye*, pubiu 

Yes, parochial 
* Yes, other private 



21. Whrtie the htgheat grade (or year ) e< rs#der e*ewJ 




PHI one circle. If new attending, mark grade he h in, 

0 Never attended school — Skip to 23 
v 1 Nursery school tmm 

Kindergarten ™ 
Elementary through high school (grade or vl ; 
* 1 2 3 4 5 6 7 8 9 10 1112 
C O u J o o o o C o O o 
College (academic year) 

1 2 3 4 5 6 or more 
O O O O r ' 



22. DM ha ftmah the highest grade (or year) ha attended? 

O Now attend..* mis grade 1 (or year) 
O Finished this grade (or year) 
^ DkJ not finish this grade (or year) a 



23. When wo* tMs person bom? 

C Born before April 1956— Pleate go on with 

questions 24 through 41 

Born April 1956 of later- Please omit questions 24 through 
41 and go to the next page 
* | for the next per so*.. | 



24. // this person has ever been married — 
a. Has this parson boon married more than once? 

n Once More than once 



t 



When dM he 
got married? 

Month 



When did he get married 
for the first time? 



Year 



Month 



Year 



If mamed more than once— Did the first marriage end 
i of the death of the husband (or wife)? 
Yes No _ 



25. If ih$\ tt a girl or a u oman 

How many babies has she »x* 1 2 3 4 5 6 7 8 
had, not counting stWMrths? 

Do not count her ^tepihildrtn 

or ihldreu \he ha\ adopted 9 10 1 1 12 or None 



■torn 



e 



15 m 

MfCt 



RJC 



r 



H«is he eve* served »*i !he A"Tiy, N^vy a nthf' 
Armed Forces of the United States* 

Yes 
No 



b. Was it during— (Fill the circle for each period of >cwce.) 

Vietnam Conflict (St*ite Au^ • 
f Korean War (f**e tvwtofan f<>n) .... 

World War II (Sept w40tof*l>i94''j 

World War I (April i'>n to Not i q /«> 1 

Any other time 1 } 



t! 




27*. He*** 

For example, tn htgh school: as apprentnt^ in school 
of hitmen, muffing, or trades, technical rnsittutc; 

m Armed Forces schools. 



r 



Skiff to 2$ 



b» Whit VM 



Fill one ctrcU. 



mm* 

Business, office work 
Nursing, other hearth fields 

Trades and crafts (mechanic eieciuctan beautician, tic) 
Engineering or science technician; draftsman 
Agriculture or home economics 
Other field- Specify — j 



2Sa. Dees this person have a health or physical condition which 
limits the l^rtd or amount of worit he can do at a fob? 

// 65 years old or over, skip to question 29. 

Yes 

No 



b Does 



his health or physical condition keep Mm from 
holding any Job at tiff 

Yes 
No 



BEST COPY AVAILABLE 

c. tWiere did he work ?ss^ week? 
// he worked in more them one plesce, print 

where he worked most Ust week. 
If he travels shout in hts work or if the piece does not 
have a numbered address, see instruction sheet 

(1) Address (Number 
and street name) 

(2) Name of city, 
town, village, etc 

(3) Inside the limits of this city, town, village, etc.? 
O Yes 
O No 

(4) County 

(6) ZIP 

(5) State Code _ 

d. How did he get to work last week? till one circle for chef 
means used on the last day he worked at the addreis given in 29c 

0 Driver, private auto j o Taxicab 
O Passenger, private auto ( O Walked only 
j Bus or streetcar | o Worked at home 

) Subway or elevated j ^ Other means- Specify — ^ 
'j Railroad i f 



c // "Ye" tnaorb— How long has ho been limited 
in his ability . to work? 

less than 6 months O 3 to 4 years 
6 to 11 months Z 5 to 9 year) 

1 to 2 years O 10 years or more 



After completing amnion 2Qd, ikip to cuestioh j J 



QUESTIONS 29 THROUGH 41 ARE FOR ALL PERSONS 
BORN BEFORE APRIL 19% INCLUDING HOUSEWIVES, 
STV DENTS, OR DISABLED PERSONS AS WELL AS 

PART TIME OR FULL-TIME WORKERS I 



290. Mthia 



person work at any tfcws l oot week ? 



Yes- Fill this circle tf this 
person did full- or 
part-time work 
(Count part-time work such 
as a Saturday fob. delivering 
papers, or helptnr without 
pay in a family business 
or farm, and active duty 
tn the Armed forces ) 



No- Ftll thts circie 
if thts penon 
dtd not work, 
or dtd only 
own housework, 
school work, cr 
volunteer work 



Skip to ?<> 



b> Haw many hours dW ho work tut 



(at at Jobs)? 



Subtract any time of and add overtime or extra hours worked. 

1 to 14 hours O 40 hours | 

15to2$hours O 41to48bours 

30 to 34 hours U 49 to 59 hours 

35 to 39 hours - ' 60 hours or more 



30. Does this person have a job or business from which he was 
temporarily absent or on layoff last week? 

o Yes on layoff 

O Yes. on vacation, temporary illness, labor dispute, etc 
O No 

31a. Has he been looking for work during the past 4 weeks? 

C) Yes O No— Skip io 32 



b. Was there any reason why he could not take a job last week? 

O Yes, already has a job 

O Yes, because of this person's temporary illness 

O Yes, for other reasons (in school, etc.) 

O No. could have taken a job 



32. When did he last work at all. even for a few days? 

O In 1970 | O 1964 to 1967 
O In 1969 ! O 1960tol963 
O In 1968 mm 



O 1959 or earlier | skip 
O Never worked \ to 36 



- continued - 





tWi. OmrtarMMtiiNNlJofcKlMfr 

Otscriki Umiy tbts pit so* s cbtef fob activity or business } 
Ust * ek,rf amy. If be bad mort than one job, describe \ 
the one at which be worked the most boms. \ 

If tbts person bod no job or business Ust week, give 
mjommiom for Ust job or business since I960. 



a, Wertfngatajetor 

O Yes o No 



(Ptiitbree circles) 

(full or part-time)! 



31 



*" ** B "L** **** // now on active duty tn tbe Armed 

Forces, (Mm "AF" and skip to question 36. 



(Name of company, 'business, orgsmzstton, oVolberempoyer) " 



e\ What Mnd ef mmmmm or industry waa thie? 

Describe activity at location where employed 



(For example. ]umoe btjf school, retail tu~p*rmarke\ dotty f t 
TV ami rmdto service, amto assembly plum, road construction) 



C It Mi mmm)f-~ til one circle ) 

C Manufacturing o Retail trade 

O Other (agriculture, construction, 

service, government , etc.) 



C Wholesale trade 



a. m the Armed Poms? 

O Yes O No 



O Yes O^No 



// "Yes" for "Working at a job or business" in question 37— 
this person's chief activity or buelnees In April 1M5. 

a. \^IM<><bMe«iea«'<>rlndysti7Mtf)le? 



b. What Mnd of wnrfc wee he doing (occupation)? 



c Waal 



An employee of a private company or government agency ... c ; 
Self-employed or an unpaid family worker q 



3*. Last year <lMt),<*4 tMs parson work at at even fer a few days? 

O Yes O No— Sk^ to 41 



(For example TV >//Wr^**7 seumg mstbnTe operator, t'prmy p*Wter, 
owl engineer, farm operator, farm hang 1 , junior high English teacher) 




I For example Types, keeps mco\hi books 'fdil7seUslats, 
operates printing press, cUaus buddings, fashes concrete) 



(Fill one circle) 

Iwployee of private company, business, or 
"K*victoel, for wages, salary, or commissions. . . o 

Federal government employee o 

State government employee q 

Local government employee (city count* etc )... o 

Self employed In own business, mm 

professional practice, or farm— ■ 

Own business not incorporated o 

Own business incorporated o 



b.Howm«y»is to dMta 

Count paid vacation, paid stck leave, and military service. 

O 13 weeks or less | O 40to47weeks 
O 14to26weeks , O 48to49weeks 
O 27to39weeks \ O 50to52weeks 



4a 



Earnings In IMft— Fill parts a, b, and c for everyone who 
worked any time tn 1969 even if he had no income. 
(If exact amount it not known, gne best estimate^ 




a. How much dM tMs 
as 

er tipe from afl Jesa? 

( Before deductions for taxes, bondi 
dues, or other itemsj 

fc. Haw 



aim* 



dW ha earn In Ittf from Ma 



Working without pay m family business or farm 



eld this person five In? 



mApnUMbi 

O This State 
OR 

, (Nmme of Stale or foreign countW: or Puerto Rsco, etc ) 



:RIC 



(Net after business expenses If busmen 
lost money, write "Loss" above amount.) H 

c New much eld he eemmim from 
Ma own farm? 

( Net after operating expenses Include earmngs 
as a tenant farmer or sharecropper. If fsrm lost 
money, wrttr "Lass*' mbove amount ) 




41. Income other man earnings In 1M§— F til pam a, b, and c 

( If exact amount it wt known, git e best etumatej 



a. Haw nesch 

im 



wach eM tMs parson 
man aacasi security 



b. Haw much dM he receive m 1M9 from 
avMc aaaftstanoe or welfare payments? 

Include aid for dependent children, old 
age aiuiisncr, general assistance, aid 
to the blind or totally disabled 

Exclude separate payment! fo* I 
hoipnal or other medical care. 

c Haw much dM he receive In 1M9 from 
af ether sources? 

Include interest, dividends, veterans* payments 
pensions, and other regular payments. 
' (See instruction sheet) 





6\ 



53 



